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Overview



Learning Objectives
Objectives:

1. Attendees will be able to recognize various 

considerations for cultural competence and humility 

as it relates to education professionals.

2. Attendees will be able to identify common 

disparities and challenges for diverse students with 

disabilities and their families.

3. Attendees will obtain resources and strategies for 

supporting students with autism from diverse 

populations.



Increasing Diversity in US 

Nearly half of students with disabilities in the US

are students of color



Cultural 

Competence 

and Humility



• As a term, is falling out of favor

• Implies static state/end of journey

• Can focus on acquiring knowledge about 

“other” cultures and not social justice 

(Kumagai & Lypson, 2009) 

Cultural Competence



• Lifelong learning and critical self-reflection; 

recognizing and challenging power 

imbalances, and pursuing institutional 

accountability 

• Treat everyone “as individuals-with all the 

emotional, experiential and cultural richness 

and depth that comprise an individual 

identity” (Kumagai & Lypson, 2009 p. 786) 

Cultural Humility





Positionality and Process
https://ready.web.unc.edu/sect

ion-1-foundations/module-8/



• RESPECTFUL framework of cultural identities

– R-religious/spiritual

– E-economic

– S-Sexual and gender identity

– P-Psychological development and maturity

– E-Ethnic/Racial identity

– C-Chronological/developmental challenges

– T-Trauma and threats

– F-Family Background and composition

– U-Unique physical traits and impact

– L-Location and language

Cultural Identities

Ennis-Cole, 2013

Lewis, Lewis, Daniels, and D’Andrea 2003



Intersectionality
Kimberlé 

Crenshaw

NASP, 2017



Intersectionality & Autism



Common 

Disparities 

and 

Challenges



• Valid distrust in medical systems*

• Unequal access to services 

• Criminalization of Black people 

– Unequal media representation

• Systemic process

– Redlining 

– Hiring practices 

Historical Context



• Due to economic inequities, BIPOC families may have 

reduced access to health care

• Professionals may offer families suboptimal care

– Negative racial evaluations of patients by providers and 
their influence on clinical decision-making are largely 
unintended (Greer, 2010)

– People often respond automatically—frequently without 
awareness—to others' race or ethnicity, activating 
stereotypical beliefs, emotional prejudices, and 
discriminatory tendencies (Dovidio & Fisk, 2012)

• Cultural differences across systems

Health Disparities



SES



SES & Race



• Low SES caregivers report having difficulty in advocating for their 
children and issues with  finances or transportation (Pickard & 
Ingersoll, 2016). 

• Higher SES caregivers typically do not qualify for Medicaid or state 
insurance coverage and pay for services out of pocket, which can be 
an added financial strain (Pickard & Ingersoll, 2016).

• The danger that socioeconomic bias will interfere with diagnosis 
remains high, particularly given differences in treatment accessibility 
(Accordino, Green & Diaz, 2017) 

• Healthcare providers have the same implicit biases as the general 
population including connected to SES (FitzGerald & Hurst, 2017). 

• Health care providers’ attitudes and behaviors can be barriers 
(Drewniak, Krones, & Wild, 2017)

Impact of SES



• Current info indicates that ASD prevalence is the 

same across races, ethnicities, and country

• Some studies show that children of color are 

underrepresented in ASD diagnoses

• Some evidence that white children are diagnosed 

earlier than children of color

• Results in delayed interventions

Autism and Race



• BIPOC children who meet criteria for ASD are…

– Less likely than White children to be diagnosed overall (Baio

et al., 2018; Mandell et al.,2009), 

– More likely and they are more likely to be misdiagnosed 

(Mandell, Ittenbach,Levy, & Pinto-Martin, 2007). 

– On average diagnosed at an older age than White children 

(Mandell, Listerud, Levy, & Pinto-Martin,2002; Valicenti-

McDermott, Hottinger, Seijo, & Shulman, 2012)

– More likely to have a lower IQ, suggesting that a milder 

pheno-type is under-detected in these groups (Baio et al., 

2018).

As of 2018



Out of the Shadows: Black 

Families with Autism
https://www.youtube.com/watch?v=pgUocDjNlO8&t=2467s



• In one study, 69.7% of individuals on the spectrum reported 

being “non heterosexual” (George & Stokes, 2018*)

• More people with ASD, especially women, reported sexual 

attraction to both same- and opposite-sex partners (Dewinter, 

De Graff, & Begeer, 2017)

• Autism and gender nonconformity co-occur more often than by 

chance in adolescents (de Vries et al., 2010)

• Over-occurrence of Autism/Neurodiversity (A/ND) among 

gender-referred youth (6-23%; Strang et al.,2020)

• Over-representation of gender diversity (GD) among Autistic 

individuals (up to 15% by adulthood; Strang et al.,2020)

Autism and Sexual/Gender 

Identity



From Trevor Project’s National Survey on LGBTQ Youth Mental 

Health (2019)

• 39% of LGBTQ youth seriously considered suicide in the past 12 

months 

• 71% reported symptoms of depression 

• Less than half were out to an adult at school

• 2 out of 3 LGBTQ youth reported someone tried to convince 

them to “change” their sexual orientation or gender identity; 

youth who have undergone conversion therapy more than twice 

as likely to attempt suicide as those who did not  

Consequences of unhealthy 

responses: 





Suicide rates among young LGBTQ people are 

profoundly affected by family acceptance. 

Image: The Trevor Project 



Resources and 

Strategies



Educational Frameworks

James Banks

Multicultural 
Education

Geneva Gay

Culturally 
Responsive 

Teaching

Gloria Ladson-
Billings

Culturally Relevant 
Pedagogy

Social Justice



• In general, students from CLD backgrounds 

are overrepresented in SPED

– Particularly high incidence disabilities, ID, and 

ED

– Are more likely to be in separate SPED settings

– Are more likely to be suspended or expelled

– Lower graduation rates 

SPED and Race 

Disproportionality-SPED general



Family involvement is critical for successful 

interventions!

• IDEIA mandates parental involvement

• BIPOC families can have lower participation

– But it’s even more important due to health 

disparities and reduced access to ASD eligibility 

and services

• Important not to generalize, a lot of diversity 

within and across populations 

Family Involvement



• Without being culturally responsive could:

– Alienate students and families

– Risk misinterpreting culturally appropriate 

behaviors and misbehavior

– Conduct interventions that are misaligned with 

family priorities and/or can’t be sustained

• Start with ourselves

• Collaboration with families

• Considerations for services

Application to ASD SPED



Educator Stages
Hoover & Patton, 2017



Resources and 

Strategies For 

You



• What are potential biases that may influence my capacity to 

be effective with my students?

• What is our school culture, climate and structure?

• What voices are present and missing in our school and 

curriculum?

• How do teachers and staff of color experience our school?

• Self-awareness of own culture, values, beliefs

• Identify unconscious biases

– Implicit Association Test (IAT) like 

https://implicit.harvard.edu

• Take IRIS module on Cultural and linguistic differences

https://iris.peabody.vanderbilt.edu/module/clde/

Self-Reflection

https://implicit.harvard.edu/
https://iris.peabody.vanderbilt.edu/module/clde/


• What cultures are represented in my 

students?

• How are these cultures similar and dissimilar 

to traditional classroom practices?

• What funds of knowledge do my students 

and their families bring?

• How can I employ these funds of knowledge 

in my classroom and instruction?

Reflect on Your Students 



• Abilities, skills, practices, and ways of 

knowing that are embedded in individual 

families 

– These may differ from dominant cultures 

represented in schools

– Obtain information from families and students

Funds of knowledge



Student Questionnaire

Understood.org



Culturally Responsive 

Teaching Self-Assessment 
1) Outreach

2) Classroom management

3) Representation

https://www.deltafoundation.net/research-education/a-culturally-responsive-guide-

and-self-assessment-for-educators

https://www.deltafoundation.net/research-education/a-culturally-responsive-guide-and-self-assessment-for-educators


Resources and 

Strategies For 

Family 

Involvement



• Interpreters if second language

• Multiple means and times for communication

• Awareness of communication styles

• Consider “cultural guides” to explain disability

• Including primary caregivers and extended 

members of family/community

• Awareness of time (meeting time and length)

• Promote parental advocacy

Family Involvement
Reducing barriers to participation



Reducing Barriers

IRIS Module 
https://iris.peabody.vanderbilt.edu/module/clde/

https://iris.peabody.vanderbilt.edu/module/clde/


• Relationships foundation of incorporating 

culture into services 

• Ongoing rapport building

– Family’s cultural norms, values, beliefs, and 

goals for child

• May need to explicitly and continuously 

inquire about preferences and priorities

Family Involvement

Building Relationships



• To build relationships, consider family 

perspective

Strategies for Family 

Engagement



• Perceptions of disability

• Make-up of family

• Goals for intervention and what is 

considered successful

• Perception of independence and self-

determination

• Value placed on inclusion vs. separated 

settings

For all families:



• Potential stigma of ASD

• Possible role of extended family

• How the ASD effects the parents and 

extended family

• Cultural intervention priorities

• Family desire and expectations for 

involvement in treatment (parent and 

extended family)

Additional Family Considerations



• Caregiver report of:

– Family history

– Hopes for child’s education

– Concerns for school

– View of disability and related strengths

– Discipline strategies

– Culture figures child and family associate with

Funds of Knowledge-Family



Family Questionnaire

Understood.org



ASD Family Questions

Hart & Cole, 2013



• What did you call your child’s problem before it was diagnosed?

• What do you think caused it?

• Why do you think it started when it did?

• What do you think autism does? How does it work?

• How severe is it? Will it have a short or long course?

• What are the chief problems your child’s autism has caused?

• What do you fear most about it?

• What kind of treatment do you think your child should receive?

• What do you expect from this treatment? 

Family Beliefs Questions

Levy et al., 2003 as cited in 

Mandell & Novak, 2005



Resources and 

Strategies for 

ASD Services



• Most ASD intervention research not done 

with diverse populations

• May need to adapt typical interventions or 

processes to be culturally appropriate

• Interventions are more likely to be 

successful if aligned with culture of student 

and family

Caveats



• Use data-based decision making 

– Can reduce subjective judgements prone to 

biases

– Improved equity, especially related to behavior

• Potential cultural mismatch in:

– Goals

– Content

– Implementation

– Model of delivery

Special Considerations



Evidence Based Practices & 

High Leverage Practices
Start with EBPs and HLPs, while incorporating 

cultural responsiveness.   



• 1) Visual supports

• 2) Behavior intervention

• 3) Social Skills Instruction

• 4) Transition planning

Application to ASD Services



• Evidence-based practice 

• Diverse Representation Benefits ALL students

– Incorporate cultures when creating visuals

• Food

• Bilingual

• Cultural rituals

• Religious events

• Celebrated holidays

• Skin tones

Visual Supports



• Family involvement and representation in 

visual tools and interventions

• Having native language included in AAC

– Alternate considerations when not possible

• Ensuring the images, terms, and colors are 

acceptable for the family

• Collaborate with family on video modeling 

usage to fit with their values

Visual Supports



• Involve families when possible

– Consider priorities, 

– Behavior impact on family life

– Feasibility and fit with routines and cultures

Behavior Needs



• Disproportionality

• Positive Behavior Intervention and Supports

– While incorporating student cultures, strengths, 

and interests

– Be mindful of implicit bias effect on decision-

making

– https://exceptionalchildren.org/events/equity-

focused-pbis-approach-increasing-racial-equity-

school-discipline

• Use data to inform programming! (TEAM 

resources)

Behavior Needs

https://exceptionalchildren.org/events/equity-focused-pbis-approach-increasing-racial-equity-school-discipline


• Especially influenced by culture and likely to 

vary by culture

• Particularly susceptible to risks of alienating 

• May inadvertently privilege majority cultural 

norms

• May not fit with the priorities of the family or 

student 

Social Skills & Culture



• Consider social validity of social skill 

intervention targets

– What are the student’s goals and family priorities 

for social skills?

• Incorporate the social behavioral expectations 

of the culture

Culturally Responsive Social 

Skills Intervention



• Many self-determination concepts and 

programs are based on Eurocentric cultural 

ideals

– Examples: individualism and self-advocacy 

• Cultural mismatch among individual, family, 

and school transition goals and services 

could reduce likelihood of success

• https://exceptionalchildren.org/webinar/working-

collaboratively-diverse-families-iep-process

Transition & Culture

https://exceptionalchildren.org/webinar/working-collaboratively-diverse-families-iep-process


• Family and Student Involvement

– Student, parent, and extended family 

perceptions and goals

– Considerations re: Self-determination and 

independence in communal cultures

– Incorporate parent and student interviews to 

learn about culture, values, priorities, 

expectations

– Encourage active participation in meetings (and 

reduce barriers)

Culturally Responsive Transition 

Planning



Culturally Responsive Transition

Greene, 2011



• The diversity of the ASD population in 

schools in increasing

• Students with ASD from CLD backgrounds 

deserve special consideration by educators

• Reflect, read, grow, question, challenge 

yourself to incorporate cultural 

considerations in SPED 

• Use EBP and data-based decision making 

while applying culturally responsive practices

• Connect with families

Summary



Thompson Center TEAM Education Program

– Jena K. Randolph, Ph.D.

– Cortney Fish, M.S., BCBA, LBA

– Brooke Barnes, M.A.

– Jaclyn Benigno, M.Ed. 

– Kyle Hamilton, BCBA, LBA

For questions or more information, please contact the Thompson 

Center TEAM Program:

– Louis Nevins, Staff Specialist

– (573)  884-1619

– Trainings@health.missouri.edu

Contact Information

mailto:Trainings@health.missouri.edu


Thank you!

Questions?



Appendix



• https://autismguidelines.dmh.mo.gov/

• https://autismpdc.fpg.unc.edu/evidence-based-practices

• https://ies.ed.gov/ncee/wwc/

• https://highleveragepractices.org

• https://exceptionalchildren.org/

• https://iris.peabody.vanderbilt.edu/module/clde/#content

• https://ceedar.education.ufl.edu/

• https://exceptionalchildren.org/webinar/working-

collaboratively-diverse-families-iep-process

• https://www.colorincolorado.org/

• https://www.tolerance.org/

Resources



ASD EBPs

https://autismpdc.fpg.u

nc.edu/evidence-based-

practices



Programming for ASD EBPs

Missouri Autism Guidelines 

Initiative


