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Objectives
1. Participants will be able to identify the critical features of “Cultural 

Responsiveness.”

2.   Participants will identify the context for cultural responsiveness (global 
trends, coloniality, aims & history of our discipline, examination of local 
conditions, and ethics).

3.   Participants will be able to discuss pathways for advancement of cultural 
responsiveness in behavior analytic research and practice.



Thank you – all the grace and 
none of the blame
• Alicia Re Cruz, PHD, Applied Anthropology & Women’s and Gender Studies
• Malika Pritchett, PHD, BCBA, Behavior Analysis & Health Sciences Research  
• Kristi Miller, PHD, MPH, Public Health
• Lise Roll-Petterson, PHD, Special Education & Child and Family Studies
• Nadia Ala’i Rosales, MA Women’s & Gender Studies
• Traci Cihon, PhD., BCBA-D, Behavior Analysis and Cultural Systems
• Michael Fabrizio, MA & Kelly Ferris, MA, BCBA 
• Linda LeBlanc, PHD, BCBA-D & Tyra Sellers, PHD, BCBA-D
• Easter Seals North Texas Supervisory Team: Christine Gibson, MS, BCBA, Rachel White, MS, BCBA, 

Crystal Fernandez, MS, BCBA, Mohsana Chaudhry, MS, BCBA, & Naureen Surti MS, BCBA
• The Social Justice/Community Lab at UNT: Alicia Re Cruz, April Bass, Regan Garden, Aida Parra de 

Young, Kristi Miller, Gabrielle Morris, Emily Perez, Alex Love, Malika Pritchett, Marilu De Borba, Ashlee 
Reese, Josef Harris, Isabel Cunningham, April Linden, Cynthia Anegbeh, Anna Dotson, Ryan Bugg, Kyo
Kazaoka, Janice Bythe, Oluwabukola Akinwale

This talk is based on previous work:
1) Keynote address at the 2019 Women in Behavior Analysis Annual Convention and ABAI 2020 Annual 
Convention DEI Invited Address
2) Miller, Re Cruz & Ala’i-Rosales (2019). Inherent Tensions and Possibilities. Behavior and Social Issues.
3) Pritchett, Ala’i, Re Cruz, & Cihon (2020). Social Justice is the Spirit and Aim of an Applied Science of 
Human Behavior: An Examination and Reflection on the Variables Related to Moving from Colonial to 
Participatory Research. Behavior Analysis in Practice
4) LeBlanc, L., Sellers, T. & Alai, S., (July 2020). Building and Sustaining Meaningful and Effective 
Relationships as a Supervisor and Mentor. Sloan Publishing. Cornwall-on-Hudson, NY.
5) Ala’i & Re Cruz et al (in preparation) Nepantla as Pedagogy. In Sadvoy & Lube, Metacontingencies: 
Behavior Analysis of Compassion, Social Justice, & Being Human

Unless otherwise noted, graphics are from https://unsplash.com



There is a global divide.



Social injustices are visible.



Children are in cages.



Voices are rising.



“If you have come here to help me you are 
wasting your time, but if you have come because 

your liberation is bound up with mine, 
then let us work together.” 

Lila Watson



Learning about culture may 
help us have more loving and 

socially just responses to a 
rapidly changing world. 



Conceptualizing Culture
Cultural groups
• Can be other identified and/or self identified 
• Can be classified in many ways
• Not fixed 

Members of cultural groups
• Engage in behavior that reflects shared learning histories 
• Engage in behavior that differentiates groups across conditions
• Often have different stated values or priorities

Adapted from Sugai,  O´Keeffe & Fallon, (2012). A contextual consideration of culture and schoolwide positive behavior support. Journal of Positive Behavioral Interventions



Cultural 
Destructiveness:
Intentional
Cause harm to other 
cultures

Cultural 
Incapacity:
Not 
intentional
Lacks the 
capacity to 
help people 
of diverse 
backgrounds

Cultural 
Unawarness:
Think they are 
unbiased or 
that it doesn’t 
matter
Assumes 
culture makes 
no difference

Cultural 
Sensitivity and 
Competence:
Realize their own 
weakness  
Attempts to 
improve service, 
enlist “buy in” and 
become culturally 
competent in 
delivery

Cultural Responsiveness 
Willingness to learn and 
change.
Awareness of power dynamics, 
commitment to inclusion, used 
as a method to increase social 
justice. 
General agreement that this 
will involve:
1. Transformations
2. Humility 

Most practice disciplines are trying to understand 
how to respond to culture.
Adapted and merged from Cross, et al, 1989, 
Bassey, 2016 and Danso, 2017



Examining our 
Responsiveness: 
Early and Intensive 
Behavioral 
Intervention(EIBI)



Seminal Studies
Wolf, M. M., Risley, T. R., & Mees, H. (1964)
Lovaas, O. I., Koegel, R., Simmons, J. Q., Long, J. S. (1973) 
Lovaas, O. I. (1987)

Research Strand Examples 
Fenske, Zalenski, Krantz & McClannahan (1985)
McEachin,, Smith,, & Lovaas (1993) 
Smith,, Groen, & Wynn (2000) 
Eikeseth, Smith, Jahr, & Eldevik (2002) 
Stahmer & Ingersoll (2004) 
Sallows, G. O. & Graupner, T. D. (2005) 
Leaf, Taubman, McEachin, Leaf, & Tsuji (2011)
Eikeseth , Klintwall, Jahr, & Karlsson (2012)
Howard, et al (2014; 2019)

50+ Years of Strong Evidence



EIBI implementation is difficult, even under conditions culturally similar 
to the research base. 

Communication, social and activity parameters are defined and shaped 
by communities in a cultural context.

As these are the primary goals of EIBI, tensions arise when cultures 
intersect.

Roll-Pettersson, L., Olsson, I., Alai-
Rosales, S (2016). Bridging the 

research to practice gap: A case 
study approach to understanding 

EIBI supports and barriers in 
Swedish preschools. International 
Electronic Journal of Elementary 

Education, 9, 317-336



Who informs EIBI?

• Researchers and editorial boards
• Professors and directors
• Regulating bodies
• Funding agencies
• Children and families

Each are embedded in predominantly western culture



“However,	if	sociology	is	to	answer	the	call	to	be	part	of	this	dialogue	it	needs	urgently	to	address	its	own	
knowledge	claims	in	light	of	the	hierarchies	and	exclusions	that	they	may	contain.”	Bhambra 2014

“Despite	unprecedented	access	to	information	and	diffusion	of	knowledge	across	the	
globe,	the	bulk	of	work	in	mainstream	psychological	science	still	reflects	and	promotes	
the	interests	of	a	privileged	minority	of	people	in	affluent	centers	of	the	modern	global	
order.	“	Adams,	Dobles,	Gomez,	Kurtis,	&	Molina,	2015

Psychologists	have	increasingly	noted	the	extent	to	which	conventional	wisdom	in	hegemonic	
psychological	science	has	its	epistemic	roots	in	the	particular	cultural-historical	settings	of	Euro-
American	global	modernity	(Gergen,	Gulerce,	Lock,	&	Misra,	1996; Henrich,	Heine,	&	Norenzayan,	2010).	
Psychologists	have	been	slower	to	recognize	how	these	modern	ways	of	being	have	a	“darker	side”	
(e.g., Mignolo,	2012)	that	decolonial	theorists	refer	to	as	the	“coloniality	of	being.”	Dirth &	Adams,	2019

Hence,	the	decolonial	proposal	in	the	health	area	is	to	disclose	the	cultural	differences	that	exist	in	the	
health	care	of	peoples	with	knowledge	and	ways	of	life	that	do	not	fit	into	the	Western	standard.	
According	to	Professor	C.	Walsh,	interculturality	“refers	to	relationships,	negotiations	and	cultural	
exchanges,	seeking	to	develop	an	interaction	between	people,	knowledge,	practices,	logics,	rationalities	
and	culturally	different	principles	of	life;	an	interaction	that	allows	and	starts	in	the	social,	economic,	
political	and	power	asymmetries”.	Bacigalupo,	2018

“This article aims to analyze how science is discursively 

attached to certain parts of the world and certain 

“kinds of people,” i.e., how scientific knowledge is 

culturally connected to the West and to whiteness.” 

Ideland, M. Sci & Educ , 2018

https://jspp.psychopen.eu/article/view/762/html
https://jspp.psychopen.eu/article/view/762/html
https://jspp.psychopen.eu/article/view/762/html


W.E.I.R.D… 
western, educated, industrialized, rich, democratic
The participants AND the experimenters and developers
Henrich, J., Heine, S.J., & Norenzayan, A. (2010). The weirdest people in the world?  Behavioral and Brain Sciences, 33, 61-135. 

… and wonderful



What is the content of EIBI?

• Emphasis on the childhood practices of one culture
• Incongruent with some cultures 



Cultural Differences Begin Early

“It is also evident that, although human beings 
may have a common biologically based behavioral 
repertoire, specific cultural environments will 
reinforce or suppress different components” 
Keller, et al., 2004

The Bio-Culture Basis of Parenting: Evidence from Five 
Cultural Communities
Keller et al, 2004; Keller, 2013; Keller & Otto, 2009; Keller et al., 2009  



A Range of Valued Outcomes
Extended family and kinship 

networks

Interdependence

Nurturance of young children

Time is given

Respect for age, tradition, ritual

Ownership in broad collective 
terms

Differentiated rights and 
responsibilities

Harmony

High Context Communication

Small family unit, non-related 
networks

Individuality

Independence of young children

Time is measured

Emphasis on youth, future, technology

Ownership is individual and specific

Equal rights and responsibilities

Control

Low context communication

Each of these involves 
shared learning 
histories and 
contingencies; 
particular types of 
reinforcer controls, 
stimulus controls, 
responses, and setting 
variables

Adapted from 
Developing Cross-
Cultural Competence by 
Lynch & Hanson (2011)



Who has access to EIBI?



Not everyone. 

Service access can be socially unjust and 
culturally unresponsive.

Specific groups receive services at a later age, receive a different mix of 
services, and more limited services.  
Service access, structures, procedures and content can be culturally 
incongruous and, at times, repellant.

Levy, et al, 2003; Thomas, et al, 2007; Mandell, et al, 2009; Durkin et al, 2010/17; Williams et al, 2015; Van Nararden, 2015; Jo et 
al, 2015; Magana et al , 2103; Penderson et al, 2012; Angell, Frank, & Solomon, 2016; Blanche, Diaz, Barretto, & Cermak, 2015; 

Ennis-Cole, Durodoye & Harris, 2013



Culture, disparities and 
social justice are closely connected

Social injustice 
• denial or violation of human rights of specific groups
• vulnerable are not protected by the collective

Social justice 
• all people afforded basic human rights 
• all people are protected by collective 

“… achieving social justice involves eradicating poverty and illiteracy, establishing sound environmental 
policy, and attaining equality of opportunity for healthy personal and social development.” 

Levy & Sidel, 2009, p. 8

https://www.un.org/esa/socdev/documents/ifsd/SocialJustice.pdf

https://www.un.org/esa/socdev/documents/ifsd/SocialJustice.pdf


Systems that create 
and maintain 
contingencies of 
coercion and harmful 
schedules of attraction 
to ownership and 
power, limiting 
degrees of response 
freedom and 
opportunity.
Quijano (2000)

Schussler Fiorenza, E.(2009). "Introduction: 
Exploring the Intersections of Race, Gender, Status 
and Ethnicity in Early Christian Studies". 

Osborne, N. (2013).
Intersectionality and Kyriarchy: A Framework for 
Approaching Power and Social Justice in Planning 
and Climate Change Adaptation

Pauly, KM (1996) Describing the Emperor’s New 
Clothes: Three Myths of Education (in) Equality



Are health and ability 
commodities controlled and 
accessed by the privileged?

Is access restricted for the 
marginalized and 
oppressed? 

Keenan, Dillenburger,  Moderato,  & Rottgers (2010)  
Science for sale in a free market economy: But at what price? ABA and the treatment of autism in Europe.

Behavior and Social Issues, 19 . pp. 124-141

Mbembe, A. (2003). Necropolitics. Public Culture. 15 (1): 11–40.

https://www.stmuhistorymedia.org/la-malinche-traitor-or-survivor/

https://www.stmuhistorymedia.org/la-malinche-traitor-or-survivor/


Thinking about Ferguson

Racial majority Median home 
value

Median income

Percentage of 
residents

with bachelor's 
degrees

Neighborhood 
directly north of 
Delmar Blvd

99% Black $73,000 $18,000 10%

Neighborhood 
directly south of 
Delmar Blvd

73% White $335,000 $50,000 70%

“Saint Louis ranks 42nd out of 50 large metro areas when 
assessing a child's probability to climb up the social and 
income hierarchy”

Purnell, Jason, Gabriela Camberos, and Robert Fields. “For the Sake of All.” Joint Report, Washington University in St. Louis and Saint Louis University, 
May 30, 2014. available at https://forthesakeofall.files.wordpress.com/2014/05/for-the-sake-of-all-report.pdf

Delmar Divide

https://forthesakeofall.files.wordpress.com/2014/05/for-the-sake-of-all-report.pdf


“I am a black mother living in Ferguson, Missouri, fighting for her son’s 
quality of life…

I was outraged that the school district mislead me …

Jordon made tremendous progress from the autism class, private ABA 
therapy, OT, and Speech therapy. The private therapy was extremely 
expensive and life altering for us. We had to make hard decision with 
our budget…

Jordon started having meltdowns for the first time. He was suspended 
in (date)- …

I couldn’t stomach the idea of that occurring. I enrolled Jordon in a 
private special education school…

The school is great for Jordon. He is happy and has friends that he talks 
about. He is invited to birthday parties and has friends to invite to his 
party. The school is very expensive. We pay $752 per month for tuition. 
This is a financial strain. Once again we are one job or paycheck away 
from not providing what our son needs…

This pandemic had been difficult on Jordon, especially when we 
sheltered in place. His behaviors became aggressive. His developments 
have regressed. I have been trying to find an ABA provider since May 
and still can’t. We are on several waiting lists…

I believe the true issue is that a lot of the ABA providers do not want to 
come to our home in Ferguson. They also don’t want to work after 
3:30pm or on the weekend. Jordon attends school until 3:30. We are 
struggling and I don’t know how this will end for him…

(Charlene and Autism fighter)”

Excerpts from “An Autism Fight”





ABA Provider Access
“The Washington University research team observed 
that among the St. Louis African-American toddlers 
enrolled in their study and diagnosed with autism, 
only 50% were receiving any intervention services 
post-diagnosis. Of the children who were receiving 
interventions, the services were often lower in 
amount and less in frequency than would be 
recommended by the medical community – on 
average, only two hours rather than the 
recommended 9-10 hours per week.”

http://www.stlamerican.com/your_health_matters/health_news/improving-access-to-care-for-
african-american-children-with-autism---washington-university-partners/article_dd1ddd0e-f5cd-11ea-
a679-cb99c9fec3ed.html



Dallas ABA Provider Access 



Access & 
Disparities

https://theater.dartmouth.edu/news/2020/06/converging-pandemics-black-life-state-emergency

https://theater.dartmouth.edu/news/2020/06/converging-pandemics-black-life-state-emergency


Family
privileges and oppressions

Resource availability

Delivery systems Delivery agents

Community values & 
priorities

Family 
values & priorities 

+ degree of coercion and limiting 
opportunities (oppressions)

Families, Cultures and Systems  

?



Do we address these issues 
in our professional 

preparation?



Reported Race

White

African-American

Asian

Native Hawaiian

American Indian

self describe

Reported Skill Level

Extremely Skilled
Moderately Skilled
Neither skilled or unskilled
Slightly Skilled
Not Skilled

Reported Populations Served

Autism Other
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Diversity Training
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PHD NABA MA hands on PHD hand on

Employer CE

Not so much.
Graphs presented here are from numbers published in: 

Beaulieu, L., Addington, J., & Almeida, D.  (2018).  
Behavior Analysts Training and Practices Regarding Cultural 

Diversity: The Case for Culturally Competent Care



“Training on working with individuals from diverse 
backgrounds is critically needed from our degree programs, 

behavior-analytic employers, 
and continuing education providers.” 

Beaulieu, Addington, & Almeida, 2018



ABA: Inherent Tensions and Possibilities

Miller, Alai-Rosales, & Re Cruz 
(2019) Inherent Tensions and 

Possibilities: Behavior Analysis 
and Cultural Responsiveness. 

Behavior and Social Issues



The Contingencies

Negative Reinforcement: 
Alleviating suffering and 
injustice

Positive Reinforcement: 
Producing well-being and 
progress

“The eyes of society’s victims of maltreatment, neglect and 
injustice are upon us. Their plight gives meaning to our renewed 
attempts to understand and change the world.”
Fawcett, 1991, p 632



The Heart of 
Applied Behavior Analysis

Addressing goals that are 
important to people, to the world, 

is not unscientific, but rather, 
scientifically difficult (Wolf, 1978)

Understanding and hope –
conocimiento y esperanza - are 

important goals for our times



Our goal is to do good.

Describing our own mission
“… use our knowledge about human behavior to 
create a social environment in which we shall live 
productive and creative lives and do so without 
jeopardizing the chances that those who follow us 
will be able to do the same.”

Skinner, 1948 Walden Two, p. xvi

Others describing our mission
“…indeed behavioral interventions have been most 
practical and effective when carried out with those 
less powerful, knowledgeable, independent or 
privileged than the rest of us…Many are living or 
working or learning in situations where their 
dependency on others places a strong obligation on 
the helpers to insure that what they do is helpful. It 
would be wonderful if everyone who set out to be a 
“catcher in the rye” could have the humility and 
responsibility for their actions as do these folks.”

Wright, 1983, Environment and Behavior, p xii



Guidance for good.
1.05 Professional and Scientific 
Relationships

(c) Where differences of age, gender, race, culture, ethnicity, 
national origin, religion, sexual orientation, disability, language, 
or socioeconomic status significantly affect behavior analysts’ 
work concerning particular individuals or groups, behavior 
analysts obtain the training, experience, consultation, and/or 
supervision necessary to ensure the competence of their 
services, or they make appropriate referrals. 

(d) In their work-related activities, behavior analysts do not 
engage in discrimination against individuals or groups based on 
age, gender, race, culture, ethnicity, national origin, religion, 
sexual orientation, disability, language, socioeconomic status, or 
any basis proscribed by law. 

(e) Behavior analysts do not knowingly engage in behavior that 
is harassing or demeaning to persons with whom they interact in 
their work based on factors such as those persons’ age, gender, 
race, culture, ethnicity, national origin, religion, sexual 
orientation, disability, language, or socioeconomic status, in 
accordance with law. 

http://bacb.com/wp-content/uploads/2016/03/160321-compliance-code-english.pdf

http://bacb.com/wp-content/uploads/2016/03/160321-compliance-code-english.pdf


Behavior Analysis in Practice: Special Issue on Diversity and 
Equity in the Practice of Behavior Analysis
https://www.springer.com/psychology/journal/40617

Perspectives on Behavior Science: Issue with Special Section on 
Cultural and Behavioral Systems Science 
https://www.springer.com/psychology/journal/40614

Behavior and Social Issues:
Journal mission and ongoing special sections 
https://www.springer.com/psychology/journal/42822

We are trying to learn.

Sugai, et al, 2012; Fong & Tanaka, 2013; Fong et al., 2016; Fong, Ficklin & Lee, 
2017; Beaulieu, Addington, & Almeida, 2018; Taylor, LeBlanc & Nosik, 2018; 
Center for Community Health and Development, 2017; Pritchett, et al, 2020

https://www.springer.com/psychology/journal/40617
https://www.springer.com/psychology/journal/40614
https://www.springer.com/psychology/journal/42822


Behavior analysts

IndividualsCulture
Individuals

Behavior 
analystsCulture

Learning results in transformations.

Uni-directional
limited perspectives

A western, hegemonic context
Multi-directional

Intersections of learning
Interactive perspectives

A transformative, inclusive context



We are moving on the response 
continuum. 

Accelerated movement encouraged by: 
Sugai, et al, 2012; Fong & Tanaka, 2013; Fong et al., 
2016; Fong, Ficklin & Lee, 2017; Beaulieu, Addington, 
& Almeida, 2018; Taylor, LeBlanc & Nosik, 2018; and 
Center for Community Health and Development, 2017



To be responsive, in some sense, means we 
don’t have a priori answers, goals.

Sackett, D. L., Rosenberg, W. M., Gray, J. A., Haynes, R. B., & Richardson, W. S. (1996). Evidence based medicine: what it is and what it isn’t. British Medical Journal, 
312(7023), 71; Slocum, T. A., Detrich, R., Wilczynski, S. M., Spencer, T. D., Lewis, T., & Wolfe, K. (2014). The evidence-based practice of applied behavior analysis. 
The Behavior Analyst, 37, 41-56; Sellers, T., Alai-Rosales, S. & McDonald, R. (2016) Taking Full Responsibility: The Ethics of Supervision in Behavior Analytic 
Practice, Behavior Analysis in Practice; Hook, Joshua N, PhD; Watkins, C Edward, JR, PhD; Davis, Don E, PhD; Owen, Jesse, PhD; Van Tongeren, Daryl R, PhD; Ramos, 
Marciana J, MSCultural (2016): Humility in Psychotherapy Supervision. American Journal of Psychotherapy.



Conceptualizing Transformation

Behavioral Cusps
“…behavior-environment change with far reaching effects that exposes the individual’s repertoire 
to new environments, new reinforcers and punishers, new contingencies, new responses, new 
stimulus controls, and new communities of maintaining or destructive contingencies” (Rosales-Ruiz 
and Baer, 1997, p 534).  

Environment-behavior changes to increase cultural responsiveness
Responses and response allocations

Stimulus Controls
Reinforcer controls
Maintaining communities



Allocate 
effort

Create 
conditions  

Engage  

Nurture  

Act, reflect 
and learn 

Multiple, and hopefully cuspal, pathways 
to transformation.



Allocate time & resources.

We have to have some skin (behavior, reinforcers) in the game.

Allocate effort

Create conditions  

Engage  

Nurture  

Respond, reflect and 
learn 



Create conditions. 

Change the stimulus conditions
Increase learning opportunities  

Building topography, “culturally correct”, behavior is insufficient 
Intentions, reinforcers and earnestness matter 

Allocate effort

Create conditions  

Engage  

Nurture  

Respond, reflect and 
learn 



Engage.
Respond with heart
Find reinforcers, build new reinforcers
Learn about your own cultural experiences
Learn about others cultural experiences
Build cultural courage

Allocate effort

Create conditions  

Engage  

Nurture  

Respond, reflect and 
learn 



Understand your privilege.

DiAngelo, 2018



Shaping social empathy



Be humble.
“Given the uneven power dynamic inherent in the service delivery 
model, inspection and adjustments are necessary to ensure that optimal 
outcomes for the client are not inhibited by cultural bias…
Cultural humility is never mastered; it is an ongoing practice.”

Wright, 2019, p 5.

Kendrick Lamar-Humble



Hot Spots

Pain & Trauma
Assumptions 
Hierarchies, authority & rules
Communication
Time
Religious and spiritual practice
Morality
Displays of affect and importance of feelings

LeBlanc, L., Sellers, T. & Alai, S., (July 2020). Building and Sustaining Meaningful and Effective 
Relationships as a Supervisor and Mentor. Sloan Publishing. Cornwall-on-Hudson, NY.



Nurture.
Expand your stimulus classes; learn the social justices and injustices of 
your communities; learn with accomplices

Expand your response classes; values, practices and measurement

Create safe and non-coercive learning environments

Maintain clear assent, consent, voluntariness

Learn to dialogue
Allocate effort

Create conditions  

Engage  

Nurture  

Respond, reflect and 
learn 



A community of practice is a group of people who share 
a common interest or activity and who interact regularly 

to learn how to do what they do better
(Wenger, 2015)

Nurture.



Respond, Reflect, and Learn.

Allocate 
effort

Create 
conditions  

Engage  

Nurture  

Respond, 
reflect and 

learn 



Creating and Nurturing a Community of Practice

• Who are the members of your Community of 
Practice? 

• Do you have a clear mission statement related 
to culturally responsive supervision? 

• Is there a breakdown of what the mission 
means to different individuals in the group? 

• What resources are allocated to increasing 
culturally responsive supervision? 

• How is knowledge related to culturally 
responsive supervision shared within a 
group? 

• How do you integrate values into practice?

• Are there measures in place to evaluate the 
success of the Community of Practice? 

• How do you, will you, deal with discomfort?

Adapted from Bertone et al 2013; Binder, 2016; Verburg & Andriessen, 2006



Cultural Responsiveness is a sometimes 
uncomfortable and an always evolving process.

“Swaying suggests both the problem, the 
instability, of these intercultural relationships, 

and its provisional solution, flexibility.”  
Lynch & Hanson (2009) 

Love the mission
Trust, forgive, rebuild trust
Advance the mission

Image: Kate Langlois


